Introduction
Research in early intervention and prevention recognises the significant impact that ecological intervention frameworks have in reducing the incidence of challenging behaviours in children (Greenberg, Domitrovich, & Bumbarger, 2001; Webster-Stratton, Reid & Baydar, 2004; Walker, Kavanagh, Stiller & Golly, 1998; Conduct Problems Prevention Research Group, 2002; Larmar, Dadds & Shochet, 2006) . Challenging behaviours in young children include aggression, impulsivity and other forms of behaviour that impede the individual's progress and/or infringe upon the rights of others (Frick, 1998) . Given that behavioural challenges develop early in an individual's life, intervention programs are usually tailored to target the individual at the point when symptoms of challenging behaviour become apparent (Greenberg, Domitrovich & Bumbarger, 1999) . Recent studies have been conducted that support the efficacy of a range of early intervention and prevention programs for children with behavioural issues (Webster-Stratton et al., 2004 , Conduct Problems Prevention Research Group, 2002 Larmar et al., 2006) . Such programs are designed to ameliorate the effects of specific factors identified in the child's world that may increase their susceptibility towards the development of challenging behaviour. Such factors are usually categorised at the individual, school and familial level and include: the child's temperament (Frick & Morris, 2004) ; callous-unemotional (CU) traits (Frick, Cornell, Barry, Bodin & Dane, 2003) ; genetic disposition (Caspi, McClay, Moffitt & Mill, 2002) ; aversive parenting practices (Bor & Sanders, 2004) ; lack of parental acceptance and attachment (Shaw, Winslow, Owens & Vondra, 1998) ; marital discord (Frick & Loney, 2002) ; poverty and its associated 4 effects (Frick, 2004) ; school organisation and socio-demographic characteristics; peer rejection; and poor peer relationships (Kazdin, 1995; Frick, 2004) . While many intervention's effects have been promising, program designs are often heavily focussed on an individual's dysfunction and associated deficits in contrast to frameworks that encourage the individual's strengths and draw on the child's, family's and school's resources.
A Strengths-Based Approach
In the last fifty years, there has been an emerging shift in specific practices associated with helping in areas including social welfare and education from a focus on problems and deficits to a strengths-based approach that acknowledges an individual's competencies and resources (Howard & Dryden, 1999; Cohler, 1987) . The strengths-based approach emerged from the work of Saleebey, Rapp and Weick (Healy, 2005) . The key focus underlying strengths-based practice is the encouragement of the individual to recognise opportunities and solutions in contrast to traditional approaches to helping that emphasise problems and deficits (Weick, Rapp, Sullivan & Kisthardt, 1989 (Saleebey, 2002) .
Although this paradigm shift has had some influence on the theory and practice of early intervention and prevention science, limited attention has been given to the application of strengths-based perspectives in the areas of traditional psychology and child welfare (Laursen, 2000) . As a result, many existing intervention frameworks continue to focus on child and family deficits, 5 rather than incorporating cogent strategies that acknowledge and draw upon children and family's strengths and resources. While contemporary practice in child and family welfare has shifted markedly from a deficit focus, many practice approaches continue to emphasise pathology and disorder (Healy, 2005) . This is particularly evident in the areas of early intervention and prevention for children with challenging behaviours. Recent findings in the areas of social work and child and family welfare lend empirical support to the application of strengths-based principles across a range of intervention approaches (Saleebey, 2002; Healy, 2005; Rapp, 1998) . Given that many existing early intervention and prevention programs for children with challenging behaviours continue to emphasise the individual's limitations and problems, consideration needs to be given to the development of program designs that are undergirded by strengths-based principles. The EI program is an early intervention and prevention program for children with challenging behaviours. EI serves to redress the imbalanced focus of early intervention frameworks on deficits and pathology towards a philosophy of helping that embraces children and family's resources and capabilities to build resilience and overcome adversity . The following section provides a description of the EI program, including its specific components that draw on strengths-based principles.
The Early Impact Program
The Early Impact (EI) program is an intervention framework that can be utilised by early childhood professionals to ameliorate the effects of challenging behaviours on children and families. The EI program was designed to build upon existing intervention frameworks by drawing on child 6 and parent competencies to assist families and schools in working positively with young children. one-aged children, given that the age range for which early intervention frameworks have the greatest effect is between the ages of four and seven (Kazdin, 1995) . Further, the program includes home and school components that are strengths-based in emphasis in order to acknowledge child and family characteristics that serve to facilitate positive and ongoing change. The ecological design of the EI program was informed by the literature that indicates that cogent intervention frameworks work with greatest effectiveness across the home and school setting (Greenberg et al. 2001 , Walker et al., 1998 Webster-Stratton et al., 2004; Larmar et al., 2006) . The program is easily disseminable and can be implemented in regular school communities by classroom teachers, unlike other interventions that require the skills of a trained consultant to implement and coordinate programs throughout the intervention period. Both the home and school component can be implemented at the commencement of the school year and are facilitated across a standard school term (10 weeks duration). The following section provides an overview of the home and school component of the EI program.
Many existing intervention approaches

Home Component of the EI Program
The home component of the EI program consists of an intensive sixweek parent-training course. The literature supports the effectiveness of parent training in assisting parents to better manage children's behaviours (Sanders, 1999; Sanders, Gooley & Nicholsen, 2000) . 
An accompanying manual titled 'Encouraging Positive Behaviours in
Young Children' is provided for all parent participants and includes written activities, reflection tasks and discussion starters. For example, in the first session, parents complete a written reflection task that encourages each participant to identify the strengths that they bring to the parenting role. Whole group and small group discussion forums are organised during each session to allow parents to share their ideas and express specific challenges they face in their roles as parents. In the second session for example, the program facilitator invites participants to work in small groups to identify strengths they observe in their child and share their experiences about ways they encourage their child. An overarching rationale underpinning the facilitation of these forums is that parents are able to tell their stories in a safe and supportive environment. As part of each group discussion emphasis is given to participants identifying the strengths inherent in each parent that emerge through the sharing of experiences. Participants are also encouraged to work together to proactively consider alternative parenting strategies that focus on the child's strengths rather than weaknesses.
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Content of the sessions includes:
• an initial examination of parents' values, beliefs and experiences and how these affect the individual's approach to parenting. • discussion around parental authority and dominant parenting styles and how a parent's approach impacts on their responses to a child.
As part of this discussion, a parenting authority continuum is completed as an activity to help participants understand how authoritarian or permissive their style of parenting may be;
• exploration of some of the influences underlying a child's behaviour in order for parents to consider responses that are based on an informed understanding and are proactive in intent;
• the value of positive communication and its impact on children.
Significant attention is given to the use of language that is derived from a strengths-based philosophy including encouraging statements that identify the child's strengths and resources;
• the establishment of rules and healthy boundaries. The EI home component encourages rules and boundaries that are positively framed and includes activities that assist in the establishment of a simple set of rules that can be implemented within the home context;
• the importance of consistent parent responses including positive reinforcement for helpful behaviours and consequences for behaviour that is unhelpful to the child and/or family;
• key information relating to child development to assist parents in conceptualising the types of parenting responses that are conducive to the child's stage of development; The six sessions provide significant structure for the trainer, however, each session can be adapted according to the needs of the group. As part of the design of the home component of the EI program, consideration has been given to the incorporation of strategies that would closely align with strategies included in the school component. In this way the EI intervention fosters a consistent approach across the home and school setting that encourages positive responses in the child and assists the child in developing a consolidated understanding of the strengths and resources available to them.
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The following section provides an overview of the school component of the EI intervention.
School Component of the EI Program
The school component of the EI program consists of a classroom curriculum that can be universally applied, specific child management strategies that the early childhood teacher utilises in the classroom, and an individual component that can be administered by a teacher aide or alternative support person. The curriculum focuses on each child's strengths and the unique contribution that the individual brings to the broader class group. Teachers are guided through the process of implementing the curriculum through the use of the EI teacher's manual 'The Early Impact Program' . The manual clearly delineates concepts to be taught and related experiences of learning that serve to consolidate student comprehension and facilitate a teaching experience that is both inclusive and strengths-based in emphasis.
The EI curriculum can be readily applied within an existing school curriculum and can be taught in discrete, structured sessions, or integrated into general experiences of learning drawn from the classroom curriculum.
The EI curriculum consists of ten sessions of 15 to 30 minutes duration that are best implemented during a regular school term and fifteen booster sessions that are designed to be completed by the end of the academic year to consolidate learning. Content of the curriculum includes:
• the introduction of the two fictitious EI characters, Billy Billoweela and Sally Salamanka whose stories are embedded in the curriculum design; 
A class discussion follows where each individual's strength is highlighted and encouraged by the teacher and group;
• specific experiences of learning that teach children how to engage in constructive turn-taking behaviours.
Experiences include structured role-play tasks where each child can demonstrate to the broader class group how to ask their peers for a turn. The teacher provides encouragement as each child demonstrates effective use of such skills to foster individual empowerment;
• the teaching of positive communication exchanges including personal greetings. The teacher works with the class group to examine some of the ways that they can speak with one another and to adults to promote positive engagement;
• using manners including please, thank you, excuse me etc.; Shelton, Frick, & Wooton, 1996) to determine parent's management practices over the same time periods of the evaluation. DSM-IV diagnostic interviews were also completed at six-month follow-up using the Diagnostic Interview Schedule for Children, Adolescents and Parents (DISCAP) (Holland & Dadds, 1997) Goodman, 1997) , at base line, post intervention and 6-month follow-up. Peer ratings were also completed using the Peer Nomination Interview Schedule (Larmar & Dadds, 2002), at baseline, post-intervention and six-month follow-up. 20 A series of measures were also administered to teacher and parents participants at post-intervention to determine participant satisfaction with the EI program design and implementation process. These measures included the Teacher Self Report (TSR), and the Parent Self Report (PSR) .
The EI Program Evaluation
A recent evaluation of the EI program was undertaken involving a randomised control trial including 455 children drawn from ten preschools in
The results of the EI evaluation lend support for the school component of the program in reducing the incidence of challenging behaviour over time. 
Future Research
Based on findings that have emerged through the EI evaluation, a number of recommendations can be made that serve to direct future research in early intervention and prevention. The EI program has been identified as an existing intervention framework that promotes strengths-based approaches that draw on individual's capacities. However, future work in the area of prevention needs to give consideration to the development of programs informed by philosophies that promote the building of capacities in contrast to those that focus on deficits and the language of pathology. Further, future approaches to the prevention of challenging behaviours in children need to consider program frameworks and subsequent strategies that successfully engage more susceptible children and their families. The majority of existing interventions fail to address significant barriers to engagement that prevent children and families most in need of assistance from accessing support.
Finally, early intervention and prevention programs must give consideration to design factors that make such programs easily disseminable within regular community populations. Many intervention frameworks rely on the expertise of trained consultants who do not work in, or are unfamiliar with early childhood settings, to implement and facilitate programs and therefore do not allow for transferability across a range of contexts.
Conclusion
This paper has provided an overview of the EI program, a recently evaluated early intervention and prevention program for children with challenging behaviours. The home and school components of the program's framework were identified in order to highlight how the intervention serves to assist children who are more susceptible to the development of challenging behaviours. Discussion also emphasised the strengths-based philosophy underpinning the program and specific strategies embedded in the program's curriculum that emphasise children and family's strengths and resources.
Further, a summary of findings drawn from a recent evaluation of the program was presented that provides support for the program's effectiveness in reducing the incidence of challenging behaviours in young children, including its utility across a range of early childhood contexts. Consideration was also given to specific recommendations that serve to inform existing practices in the implementation of early intervention programs. Finally, future research in the design and implementation of early intervention and prevention frameworks were highlighted as a means of informing future practice in the science of prevention.
